Diversity and Equity Policy

The purpose of the Diversity and Equity Policy is to:

o
ensure that all persons are treated equitably and with a level of mutual respect;

o
reduce bias and prejudice;

o
develop a range of practices and guidelines that actively counteract bias or prejudice;

o
promote inclusive practices;

o
encourage all persons  to communicate respectfully and fairly; and

o
avoid stakeholders making comparisons between children, families, staff/carers, their backgrounds, abilities or additional needs.

•
The service’s environment treats and respects people equally regardless of: gender, age, socio-economic status, race, language, beliefs, additional needs and family structure or lifestyle.

•
Smartie Pants does not tolerate behaviours, language or practices that label, stereotype or demean others.

•
Smartie Pants recognises and values the differences and similarities that exist in children, families, staff/carers, management/coordination unit staff, students, volunteers and the wider community.

•
The Occupational Health and Safety Act  states that employers have a duty of care to their employees to ensure that the working environment supports emotional and mental wellbeing.

The service can refer to additional legislative  requirements: 

o
Age Discrimination Act 2004 (Cwlth)

o
Disability Discrimination Act 1992 (Cwlth)

o
Human Rights and Equal Opportunity Commission Act 1986 (Cwlth)

o
Privacy Act 1988 (Cwlth)

o
Racial Discrimination Act 1975 (Cwlth)

o
Sex Discrimination Act 1984 (Cwlth)

Rationale

The rationale represents a statement of reasons that detail why the policy and/or procedures have been developed and are important to the service.

Some services may already have a code of ethics or conduct that can assist in governing their policy and procedures. The service may decide to include information about the:

•
United Nation’s Convention on the Rights of the Child, or

•
Early Childhood Australia (ECA) Code of Ethics (2005).

•
Services can link this section by stating:

Please refer to the service’s Philosophy Statement.

Strategies and practices

Children and families

Smartie Pants recognises that there are a many additional needs that families may have and seeks support and advice from government advisors such as Nillumbik Council and the Department of Human Services to facilitate effective communication and support of families in our care.   These special needs are normally identified early in the enrolment process through completion of our enrolment pack and our orientation program.  However there are circumstances where developmental delay or family circumstances (which can often effect a child both physically and emotionally) will require the service to identify and manage a child’s individual needs.  Such needs are discussed amongst the team and a appropriate strategy plan developed, according the need identified.

Please refer to our orientation policy, our child protection policies, behavioural management policy, programming policy for further guidance on such plans).  

The service supports the professional development of its team in this area by making available regular offers of training in this area as well as discussing issues together in regular team meetings.

Special Notes: 

There is often an assumption that culture is identifiable by difference in race or language. This restricts the definition of ‘culture’, which is widely regarded to encompass religion, family lifestyle and structure. It is important for staff/carers to develop an understanding that extends beyond preconceived or traditional stereotypes, which can be addressed through professional development opportunities.

For example, consider the words ‘tradition’, ‘custom’, ‘worship’ and ‘way of life’ – these are words often used to define culture; apply those same key words to a family who are devoted fans of a football team. The family has a way of life where it is their custom to support and worship their football team; it is their custom to attend the football matches every weekend; and they practice certain traditions, such as wearing the team’s colours. The family unit has created a system based on a common belief (support for the football team) and a significant event (the football match). Race or language has not played a part in defining the family’s culture; however a cultural belief still exists. 

When culture is considered in these broader contexts, services can actively demonstrate how they can support the diversity and equity of children, families, staff/carers and the local community.

For example, grandparents, cousins, aunt and uncles may live in the one home and this can influence the way families communicate with the service. 

Female role models in Aboriginal communities are often called ‘aunty’ even if there is no genetic relationship. Children from Indigenous families may have several aunties who are highly respected and may have the same cultural rights as parents, in relation to child-rearing and behaviour guidance. This could affect the service’s policies on medication authorisation or the disclosure of confidential information.

External support agencies

The Inclusion and Professional Support Program (IPSP)  funded by the Department of Families, Community Services and Indigenous Affairs (FaCSIA) may be a useful starting place for services when developing a network of external support agencies.

Experiences

Diverse and equitable experiences encourage stakeholders to question their own belief systems and the values that they place on people of different backgrounds, cultures and lifestyles. 

It is important that services acknowledge and respect differences and similarities by ensuring that play and learning experiences are child-focussed, relevant and meaningful. Placing token values on differences and assuming that one interpretation of a culture, race or lifestyle represents everyone from that background, is not a sign of diversity and equity. It makes an assumption about the lives of individual’s or groups of people, which may not be a true refection of who they are. This type of assumption emphasises difference and diverts attention away from the similarities between people.

For example, people in other countries may assume that all Australians have held a koala. This places a token value on what people perceive as being the normal Australian lifestyle or experience. Likewise, assuming that a child from an Asian ethnicity knows how to use chopsticks places a token value and assumption on the child’s lifestyle and history, before seeking information from the family.

Similarly, organising a one-off ‘cultural celebration days’ where children are exposed to cultural signs and symbols that they are not exposed to on any other day, limits children’s experiences. Services should aim to create environments where people of different backgrounds are considered equal to others, and therefore their culture is celebrated every day.

Effective planned experiences:

•
provide an opportunity for the service to detail how diversity and equity are reflected in children’s individual and group experiences;

•
discuss the common values, concerns and triumphs that are shared among people;

•
reflect the diversity of children’s families and lifestyles, and encourage children to explore experiment and question the culture they live in;

•
encourage services to identify how differences and similarities can be embraced and respected through play and learning experiences;

•
identify different resources, materials and external agencies accessed by the service to support, guide and strengthen the provision of equitable and inclusive experiences; and

•
encourage children to broaden their understanding of different groups of people in their local community and society.

Areas of focus for experiences can include:

•
cultural diversity;

•
language and bilingualism, including non-verbal and written language. Services may also decide to include elements of sign language;

•
gender role differences and similarities;

•
family lifestyles;

•
festivities and celebrations;

•
identification and discussion of prejudice and bias experiences; and

•
the development of critical and analytical thinking.
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Legislative Acts 

•
Age Discrimination Act 2004 (Cwlth)

•
Disability Discrimination Act 1992 (Cwlth)

•
Human Rights and Equal Opportunity Commission Act 1986 (Cwlth)

•
Privacy Act 1988 (Cwlth)

•
Racial Discrimination Act 1975 (Cwlth)
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